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Deaographyv^ urbcui to rural; ligration, nev fdUcaticaal 
technologies,* and the'|iuaan potential ictreient all iipact on 
.education, tfith the decline in nunber of school-^ged 'Children, 
schools can try to expand the nuabexcf students dcvnuard (early 
childhood education/day «care)^, outvard <sp$t.ial education, dropouts) # 
or upward (adblts) , expand service through use oi school facilities ^ 
for social services, and/or rethink tb^rcle of schools* In urban to 
ratal aigtation, the key distinction is whether aigrants %ant to be 
in rural areas. Those who do not nay try to "urtanize" the area, with 
detrinental. affects on education through .coosolidation and 
inapprapriate urban^oriented curricuiuns.i Schools, a3>read] 
4jifornation poor and technologically tacl^ard, lay ^e left behind as 
xn^ornat'ioa providers as society faces revolutionary technological'^ 
changes in connunication through hone conputers, video-disc 
technology, laser^ncdulated fiber Optics, et^nd" advanced satellit-es. 
The self^-actualization novenent in progress nay' influence schools to 
work toward a balanced developnent of the full range of hunan 
capabilities, addressing notivation ic learn. Suggestions for 
econbnic policy dealing with each of the four areas are based on data 
presented. (BS) . , ^ 



♦ BeE^oductions supplied by EDBS are the best' that can be nade * 

♦ * fron the original docqnent. ♦ 
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NOTE: The opinions in this testimony are those of the author and no' endorsement 
by HEW or the Assistant Secretary for Education shoul<i be inferred* 

The Coimittee has -tasked me to prepare testimony on four main areas: 

1. Demographic information as at relates to the educational system 
in general in this « country • ^ ^ ^ ' y 

2. The likely cultural and economic conflicts in rural educational 
systems as people migrate from urban to rural ^jeas. 



' i3. The potential impact of ^ new technologies on the education 
system and 'the labor market* » * - * 

4. The impact on the economic system pf a successful human potential ^ 
or self-actualization movement, particularly the issue of , whether 
the labor market can absorb large numbers of competent people in 
the short and/or long run* ' . 



These topics obviously are not intimately related, and, suggest more the 
range of concents, and ideas to, which the committee is open. As I address 
each topic, I will suggest some of the ways in whiph the irvforma,tioi> might ' 
be usetful in the formation of edonomic policy, ' Since hai'd information on , * 
tlje last three topics is very limited, this testimony will be more speculative / 
than might be desired, but it^should indicate kinds of information which 



would be valuable. 
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SENTOPPICIAL NATIONAL INSTrTUTE OF 
EDUCATION POSITION OR POLICY 



While ,this centUiy has been marked by a massive increase in the size of 

thp school population, bDth through p'opulation growth and, through increasing 

numbers of people. remaining in school for longer peripds -of time, ther6 ^ 

' ' • f . ' ^ 

now an. overall decline in the number^of schgol aged children. TliejiumbeT- 
of elementary and secondary students in piilic schools .dropped by nearly 
900,000 between 1970 and 1974, to'45 millionl,^ and this decline is 'continuing. 
Projections suggest there will ^be a small boomlet in the early 1980 's, 
followed bwfurthe;r decline, Jhough projections beyond 1985' diverge, de- 
pending on the assumptions. made. • , ... 



IVhile the overalKtrend is downward, the pattern of decline is not universal. 
A number of areas are jexperiencing dramatic growth in the traditional school- 
age population: ^ome of the "Sun Belt''^; oti^r suburban areas to which mahy 
young families must go to afford homes in today's market > and rural areas 
Artd, of course, certain school systems are experiencing jnijch more rapid declines 
in enrollment. In city districts with a combination of shifts to' private '* 
schools, 'Vhite^ flight," and 'the normal decline mentioned above, the resulting 
^problente ^are even more acute. ^ Any policy which is fashioned will need to 
have the flexibility to apply differently to different conditions.,- 

While \Jhere is a decline the traditional school age population, ^there 
is not 'a decline in overall enrollment in formal and non-formal educational" 
programs. To the contrary more and mpre adults are enrolling in more and ^ 
more education, either through institutions of higher education, through 

* * / • 

their place of work in job- related training experiences, or through "on 
demand".. courses offered throu^ many educational organizations The reasons 
for this are many '^pjJears that a more highly educated population in a 



cei:tain, sense, create's its dwn demand for farther* education; the higher 
-the education of the person, the greater likelihood of participation :ih 
••further education. In addition, the desire for new skills to' upgrade em- 
ployment possibilities, to overcome jobf skill oSsolescenge, pr to impro'W 
the- quality ofc one's life creates a demand for further education. 

Exp'ejp t.ed Effect-s * . * ^ 

It can rather -confidently be predicted that to protect the jobs of teachers 
"and to more fully utilize the physical plant' of the nation's public school 
systems, ^dttempts will be mounted to expand the number of students. There 
are basically three ways to* do this^ ^' 



1- Expand Downward- -create early ch^dhood/day 'dare centers in existing* * 
^ schools; particularly with extended sbhool days (until 6:30 p.m.) .^"^s 
fits well with the/ieeds of working mothers, particularly .single -parent 
families. There is already a small tax* incentive for such day, care, 
though it does little for the very poor./ It a large-scale'^ day care 
program is approved by Congress, 'thei*e will be pressure, to convert. e^yjBting" 



public school facildties and retrain teadiers for childhood educa- 



tion. ' • ' < • ^ ^ 1. 4 ; 



I 



Expand Outward- -make additional efforts, thVouSh eivil rights enforce- 

ment, the enforcement of legislation and regulations ^or special popu- 

lations <fe.g. , the handicapped), and t;he creation* of special programs to 

guarantee all children appropriate schodUng and to retain those who now 
drop out. * - \ . " 

Expand Upward- -provide educational' expferiences and* program^ for adults. 
These can be degree programs, job' training' or *^rQtraini;ig programs, or / * 



4 / 



• , merely the provision of educational experiences of 4ll ki^ds that add 

■ ■ .. • ': - ; ■ ^ • 

an enrichment 'component to the life activities of people* 

In addition to e^qDandin© the number of students, there will, likely also" be 
an effort to use the school facili1?ies to provi^Se social serv^ices other than 
educatioiL- In many commwnities, schools are an ideal site for community 
health programs, recreation programs, meetings of senior, citizens, or 

cultural activities. Many individuals do^not^ talce full' advantage of * 

• / ^ 

social servipe programs that arq available, often because their various 

r 

locations and conflicting regulations confuse the potential ,cit;Lzen^client, 

• Providing all or many such services from- a commc^n* location wouM strengthen 

•the delivery of services and strengthen the n^ghborhoods and communities 

' ' '/ ' . • ^^ 

themselves. < . . / • ^ 

' • • ■ ' ■/ ■ • . • 

All of the above approaches will be tried, ^ and wh^ch make the most sense 

/ • • 

f^r a s^chool district, or even for -a portion of a sdiool , district (a neighbor- 
• ^^od) depends on local conditions/ Any national /policies must be.fle^ble and 
provide appropriate incentives for local initia 



/iVe. 



While these two basic-directioftsZ-acquire *more -students, or provide more 
■services- -seem the likely responses of school professionals, the JEC should 
probably take a somewhat broader perspective » It is a fact that a great 
deal of education in our ^Itpre i^ presently carr:^d on by institutions other . 
than our * formal scho9ds/ From the large training CTforts carried ^on by . ^ 
corporations to the^ ed6cational iii^Dact of the mass media, our culture is 
infoinniation rich/and^ its citizens are constantl/ spbjecte^d to irlJormation 
stimulation. Bve^ year adults spend a gi^at deal of time teaching thcmselAjes*^ 
New developmep4s /n information and communication ^technology, of which I"* 



will say^more later, may.iacrease dramatically the ajnount of education^ 

i::arried on x)ut side . the formal "Schools. * . - ' . 

i * , • ' ' • " ' ' ^ • *• » 

\ * ' . * • * * 

\ Since a time of decliiw-iii^^tjie traditional school aged population is hardly ' . 

synonymous" witi? a ^e^cline i?X>^e need for knowledge and education in the """S^ * 

iltiJre, (indeed, all predictions about the complexity of future life appear * 

fco demand a more highly educated populace), steps should be taken to look 

'a\ the role of the forjnal schools within the" culture ^s network of. educating 

mechanisms. If we had such a broad perspective, we xould identify the kinds 

of knowledge ^d) information best provided through each,' and bring the ^ ^ . 

, a' ' \ . ' ^ . * ' ^ 

various systems into .a. more* integrated and complonentary relationship. I 

believe such culture -wide rethinking-^f the role of scho^ols" would be preferable 

to siqfeorting, without such examination, the steps that educational professionals 

might AecbramencT. In this 4arger and more systematic framework, alternatives 

for our\schools other than those^ listed here might be generated. I am 

confident^ that in the broader picture, no one wou^ld allow the •/ 

public scl\ool' system to deteriorate. < * ■ . J 

Link to Economic^ Policy . ' ^ 

' \. • - / ^ ' 

The'^above coi^^i derations appear to have' a relationship to' economic policy 

* . ^ ' i * 

in several wa^s. , . • ^ * ' ' ' a ' 

" \ ' . * . ^ * • 

1. Insofar asWonomic policies or economic realities, require mothers of 

small cJiildrW to work, either because they are the sole support of a 

< fanaly, or because costs Of living demand two incomes, some form o± 

w early- cMldliOod education/day care would be very valuable.. Since such 

\ * A • 

conditions are j^ound disproportionately among the vely poor, the very- ^ 
' ends* for* whom some f oim of early intervention appears^ to be a w^y. to 



break the cycle of poverty, it wpuld hay-e major social benefits. With 

the capital irivestment iii the form of buildings, and the surplus of * * . 

trained teachers who could be refrained for early .childhoed teadiing^ 

• with relatively little expense, such a day care. proposal seems opportune* 
■ ' • . ' , • ' * * • • 

2/ When 'all Y^^s of education are taken into* account, the size of the 
education sector of the economy is truly enormous. Adults of all ages 
are regularly involved. inyeduca^ experiences or training programs. 
Economic policy. sho^d ^&ke more explicit advantage of ,the capacity ^d 

tendency of an educated populace to seek more education, by ^providing brpad 

. ^ui. ' 

incentives for individuals to take such personal initiative iMs would 

help support the shift' of public school offerings in this ditei^bn, 

) V. ' ' ' : \: - ^ 

3. * The integrated delivery of human services is of critical concetjn ±o most 

' ^ • ' ^' • . \ 

. of the helping professions,. The additional space in school facilities ^ 

plus the neighborhood character of a school *s attendance area, 'and^the* ^ 

desire *td strengthen neighbori^ood units i}\ citie^s all suggest* the valtt# 

of such an approach* Numerous pilot progr&ns are underway. 

\ ■ ' ' • • ^ ^ \ 

. • *• * ... 

4. Given the size of the education enterpirise, there is probably, much 

room for eliminating redundance and overlap throygh broad scale re- 
thinking of the relationships betweeH the Various educational enterprises*. 
^ A declining population of the tradTtipnal school age gives ari opportunity 

to do this, and upcoming changes in the information and communication * 

' ' . ^ ' ' , •* ^ / • • , ^ 

technologies^ recjuire it. \ h , ^ * ' 

Urban to Rural Migration * ' ^ , 

» * • * 

the urban to rural migration was mentioned earlier,, aS/Oae of the basic 
demograplfec factors- iii public schooling . While'^ it ap^e^rs that people-. ^ 



have been leaving ^SAs fou'some years, this, was masked by the high birth- ' 
rate duriSng the late fi,f ties 'and sixties; nearly all SMSAs in the 1950 's - 
.arid 19,60 's registered net gains. With the drop in birth rates in the l*970'i, 
the out migration was suddenly noticed. Net migration gaitis occured jn 
nearly two- thirds of all non-metropolitan countifes, including far dist'ant 
"non-metropolitan areas. ^ \ " 

The size of the migration, of cSUrse, varies greatly across the nation. Some"" 

metropolitan areas have actually stopped growing. In others the out-migration 

seems less severe, but pf the twenty- seven largest cities, all have declined 

in enroliment, several by as much as 241. Much of this is due to out.migra- 

• 10 ' ' ' \. ' 

tion. Careful studies by .rural sociologists -Mof the effects of this out- 

' * ' ■ ■' ' 

migration to rui<al areas have only recently begun, so it is not possible to 

be prec.ise about the effects on rural education." However,, a number of reasonable 

inferences can be made. 



Fjrst, while the motivations of the^ migrants are'_varie4: lower' cost of living 
.. (cost-of- housing); white flight, job transfer, a desire for small community, 
■life,, retirement, recreation, a better place to raise dj^Jcfren, oV a move to 
voluntary simplicity; the key distiTiction is whetWthe migrant/ are in ' 
iTiral areas because they want to be there, or because they had no other 
alternative . IVhich group predominates in any. given rural area varies from 
place to place.. ' ' ,. ' ' 

Expected Resul^ts V ^ . ' * 

Thc^se migrants in rural areas who ;^ for- whatever reason, do not want to be 
there and regard it as beneath them,''can be expected to want^ "urbanize"* 
the rural area by demanding services comparable' with urban areas, roads. 



econonuc d^veldpment;, culture, aijd high quality^ education on an urban model, 

' ■ • V ' . • ■ ^ ' 

While these dem^ds,. if translated. into constructive political action, could do 
much to -strengthen rural conihijPdties and win for. them, a flai/i^r share of the " * 
country's services, the effect on education if not on the rural area, *is likely 

♦ 

to be negative* IVhile recent research suggests that the educational advantages 
o£. small schools/ are substantial ^nd that- there are many ways. to take. positive 
advantage' o;£ smallnes^, the educational quality of most rural schools^ is presently 
below urban and suburban schools/^ The standard apprpach of the last fifty 
years- -school consolidatioh, ,or the structuring of the curriculum aroipfid the 
subjects and emphases of urban eir5)loyr.ent--aue lilcely to be foremos't in the 
•minds of most new migr^its. Lo^s of a school to consblidqtion substantially 
reduces the viability of rural communities, thus running, counter to possible 

Social service inprovements in rural areas'. And an urban-oriented curriculun\ 

t 

continues to promote the lo^ of young people from rural areas. ' 

On the other haind, there are a large ntamber who itigrate to rural' areas be- 
cause they prefer the life and^life\tyle of ^^a^all community, particularly 
'as a place to bring <;hildren. .They tend to v^lue tl^ local rural schools, 
•particularly for the social activities 'which are, 
can be ^expected to wonk for imprjQvements in the 
consistent with thp life in a rural .community . 



centered around them. They 
local schools, but ones 



^ Since schoolsi are a central social, as well as educational institution in 
rural areas, they can be expected to be a battleground of the conflicts in 
,values that are represented in the community. School Board elections can be 
expectedvv^o be hotly contested, there will -be fights over Ishe offerings in 
schools, and fights to upgrade the quality of teaching. The long- time 
ru3*al residents, who can be expected to be, in general, Iqss well educated. 
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- • • ■ • ' 9 « , • ' . • 

' * ' . -1 ' 

• ■ • y ♦ 

poorer, ai^ older i will find such cdhflicts unsettling. 

Link to ^Economic Policy * ' • ' ' 
r : ^ - . ^ • . ^ / • ^ 

Among other things it would be wise to determine at a national iev.ei 

whether rural resettlar^nt and rural redevelopment are things whith are. 

• \* ' ; * • 

^ desirable. "^''Educational* iinproveme/its alone -cannot solve the rural/non- 

^metro development prdfelemj''-':-^.: / . ^ 

For the pa^st ' century Kedferal farm 'policies have encouraged -mechanization of - 
farming and other occupations, in many ways encouraging the^ destruction of 
rural communities through the loss "of jobs. With better educated^ mor^ 
politically wise, more demanding people now in rural areas, policies which 
encouraged rural economic development, social and cultural development, 
and rural control over many of the services delivered to them, would do r^^h 
to -take creative advantage of the present situation,. To move now^to * " 
recreate viable^rural community life would seem an appropriate resplonse; 



Some see the schools as logical centers of such rural redevelopment ^effortsT 
Social services of a wide variety could more effectively be provided through 
school facilities than at the present scattei^d locations; social and culture 
activities could be encouraged; and some pilot efforts are about to get under- 
, way to use 3choals as rural development corporations, - _ 

On the otjier hand. Federal policies have .in many cases exaccerbated the 

* *. * 
decline .of urban areas,, and mwch of the migration stems from the 

*• > 

deterioration of city lifer Cities->are increasingly left with* the least 
, educated, the very poof, the non-EnglisTi speaking, etc., all of whom 
demahd much mor^ .coistjy social seryices an4 c^n pay littlo of^^ the expense. 



To cite jus\9 few :^tatistics, ttae minority percentage of total ^enrollment 
^iivtschobl systans ^^the twenty- sev6n. largest cities ^rew from 48,8 to 674 
/percent between' 1970 and 1974, The .percentage of students beloW the poverty ^ 
aevelj^jgis :one- third in 1975/^ ' : . ^ . *\- - 

yVny, economic politsy should simultaneously promote the development of j6bs 

in rural areas, as well as in urban areas.' ^ , , , * 

> • ' * " " ' * 

, T[ne Potential Impact of New Educationall Technologies - » 

Assessing the potential impact of new technologies on education requires ^— 
establishing some frames of reference* The most ^powerful way to viel?' education 
" in relation to technolo'g)^ is to view* our formal education system in tenfis ' • 
of information or communication terminology** The Xask* of education, seej;^ 
in this 'light; is to link humans to organized bodies of knowl^e, with, 
multiple channels of access. The, goal is to enable individuals to connect 
their, personal systems of meaning with the acctjmulated Idiowredge outside, so 
that their own sense of the value of their oWn lives bec6mes Ueeper and 
richjpr* ^ ' . . ** ^ - * ' _ 

sSeen ifi this manner, -schools are technologically backward. The in- ' 
vention of textbooks approximat^y 'century ago was a, major technological 
breaktlirough, but* it is still the predominant, form of ''organized knowledge" 
available, and then in most cases the school system owns and keeps the 
textbooks. Libraries are available in most schools, so other books are* - • 
available for' loan, much as in library systems outside, , \ 

Films, film^rips^ and overhead projectors are used regularly in. schools, - 
though generally, they aro^used not as integral parts of some curriculiin but * 
as individual' pieces selected from catalogues. A few of the* large-scale 



oin-iculunj, development projects of the 1960's^did design a curriculunL around 
carefully chbsfen fil|ns., ^ ^* - 

. ^ ^. . |. _ .... .-^ • . , 

Television,' with either direct reception fiom commercial trsCnsmissions, * " 

cable transmission from a central video- tape file^ or in a few places, 

reception from s^telilte t?ransmissions, is now /available in some^^^oolg. 

1 * " > • . . . 

" X • ■ • . ' , ' • 

computer assisted inslrucfion^s not widespread,- despite eaj-ly enthusiasm • 
about ten .years ago^wf en programmed instruction seemed the coming," thing.-'-^ ' 

• ' , Jl H ^ 

If schools are backward dn"^ their use of ^:echnology for instruction, *they are ^. 
even more backwdrdJ in ^the use of technology to assist in the performance o-f 
anany^of the schogl^ j^unctions. Schools are, by' contras:^ to' almost any ^' 
institcftion in the culture, .information poor/ Most school systems ^io not ^ 
organize budgets so that direct comparis'ons'of the costs of similar instruction 
in different building,s can be made* Dj^a on pupil per^formance is scattered:- 

> student , Sclavs tic recoras .are found in one place, disciplinary actions, in anpthe 
attendance aether, individual teac^^r^assessm'ents of performance' ifi another, 

'^'and^spme times standardized ^est cj^ta in*still anotHer. Achievement data is *^ 



collQCtj^^ irregularly,^ saiipling a* ve^^-^l^j^eas^^^ student performance - 
indicators • Schools C9llect almost no information awDut what actjually goes' 
on in classrpoms ^ . * ^Z"' - ' \ • ' • ^ • ' 

With such llittle infomja-yjOn 'about the.'ongoing q^peration of^^scho ii-is 
not surprising that scKools . arq .not shi up* to'^use sy^ematic iijfbrmatlon. * 
Even if data does become availaULe, there is' of teri' no way/ to us'e^it / ' 

.Given these conditions it seems unlikel^ that' schools^will be leaders in^ ' 

J ^ . _ . % / ; 

tlj^k adpption .of new technologies in educati^i^' Rather, we. can expect' that - 
as new technologies become ifvaulable in the culture at largo, school^' will 



•adopt theia, or adapt, as ibest" they can. ♦ ' ' ' . ^ 

Yet within this framewopk, new technologies are likely to have ^an absolutely 
massive* in5)act on.tKe^ay schools function, ' In the history of communication^ 
the really revoluntionary changes have come thrpugh techno^logy, a§, for exanple 
when the telegraph eliminate^ the pony egress • ^Communication technologies 
^un^er development and de^stined to come ''on-line" very soon promise a revolu-^ 
tion almpst as complete. While predicting when they will^come on-line is very, 
hazardous>rno one can predict that with' accuracy- -the ones I will discuss 
below appear likgly to be. widely available commercially with the time frame 
encompassed by these hearings. • ^ • ^ ' 

The four potenti&lly revolutionary) technologies ar.e: 



1. 



Itome Computejjs-^ individual, programmable, interactive, capable of storing 
and allowing the manipulation of large am9unts of information. * ^ . 

Vi^eo-disc Technology- -allowing the pfaying On oije^-s hpme television 
screen both the sound and video of everything in the huge fiM and videotap 
libraries of film companies' and television conpanies. ^ \ 



3; Laz^r-modulatetl fiber optics- -optical cables, .using modulated light beams, 

n " r 

. allow the transmissjion of far more information than present cables, 
enough to provide for multiple transmission of different programs on 
request to different terminal points. ,v ^ ^ 

4. Advanced Satelites--capable^of transmitting to different locations so 
[ precisely as trf^ bypass cable$ or Ipfig-distance lin^. 

While it may be true already tKat schools are information {)oor in relation to 
*hc outside culture,- if trhe'se four technologies 'become widely available in the 



^home appliance commercial market, the role of schools as the basic provider 
of information and knowledge for children will no longer be viable* Teachers 
will no longe?" be.<a basic source of information, and' will be forced to'pferfQtm 
other functions • • ' ' , • ® ' • 

While, children will continue to be brought to a central location- -a school-- 

.r ' ^ * ' * 

for custodial purposes, the relatively cheap cost t)f,'for instance, the pro- 
posed video-disc technology, and the power of the channels to organized bodies 

of infoTHiation, suggests that sthools will need to link into the culture- ^' 

' ' 1 17 ' • 

\^ide infomation/dommunication networks ♦ 

Expectjyi Results ' % 

Such a change will not come easily to the schools* there will be wide^read 

resistance. Yet if mass marketing brings about the wide adoption of these 

devices, schools will be forced to adjust* The capital inye3tment to convert. 

schools to th^jse new technologies will be^^arge by sdiodj standards, as'^ll 

be the cost of preparing high quality instructional progr^ams and of retraining 

teachers. These, more than anything, will slow the r^ra of adoption* 

♦ • » # 

Once many of the instructional itas)cs are' taken ip basically by technology, 
. schools actually have the potential to become much more human places. Freed 
from the Wic task;of organizing instruction, and bolstered by enormously 
richer and^more varied programs to meet student needs, teachers can, shift 
more to the role of helper, advisor, facilitator; and schools will become ^ 
more of a place where students, through discussion and other fonjis of ^ 
reflection, ar^ better able to make personal sen$e of -what they are learning.- 



V 



Link to Economic Policy ' ' 

• .-I ■ , ' ^ ^ 

^; Since the first few high technology, educ'ational environments will be very 
^expensive to creat^, the deliberate support of experimentation and demonstration 
' schools would be an important activity^ Support for the concept of high 

technology' schools would stimulate the software development, and, the associated 

^ ' ifi ^ " 

^ teaching approaches, to go with the technology. ^ ^ ^ * 

« t 

^ In an economic sense broad base3^ infijrmation sharing is one of the most 

" . ' ' j ^ ' \ 

important act^ivities to support. The economics of information sharing are 

such*that the value increases with distribution, the opposite of that jFor \ 

other coiranodities. Much of the technology for infomationi sharing mentioned^ . 

'above will be widely used in the economy at large before it will filter 

into sthools. In this sense, building* the technology into schools will 

provide basic training to students for the broad information sharing 

technologies that will increasingly , be found in the egpjiomy and in the culture. 

* A Successful Human' Potential Self -Actualization Movement 

/ ' «• • • 

•Just as new communications technology may so reduce the inpact of geographic 
dist^ce^as to make' the problem' of providing high quality education in rural 
areas i\plativeiy simple to. solve, the last of the four questions I was asked 

N> to address is related to the previous three. Jo.quote from an article en- 

' 1Q * % 

i • titled, 'llVhat Technology Cannot Do,'' by Ralph W. Tyler 

^'Learning is an. active pr(^cess on the part of the studejit. ^ If he 
'% does not^ant. to learn- w^|Ct^ the school seeks to teach and siTS 
passively during the pireswitatiQn, he does not' learn. Many scheol 
. ' ' . ^ problems are attributable to lack of motivation/' . * , ^ 

, • . ■ ^ •./ .-■ - ■ - 

Tha mjnan potential or sej.f -actualization movement is of critical importance 

. ■ ' i5 ' -". ' 
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precisely because it focuses directly on increasing human jndtivation. 
With the migration of people from urban to rural areas, .ui^ban areas are 

• *» * 

increasingly ^left with the least educated,^ the poorest, those least 
enable of helping themselves. In addition, those pebple in rural areas 
often suffer from the same problem: the sense that they cannot 'help them- 
selves, that the decisions that affect them are made far away,. that they 
are victims. Yet even if it is objectively true that people ^re victimized, 

• * 

acceptanj:^ of that frame of mind is self-defeating. Those iu'the wofst 

of circumstances most need educational experiences that give them a sense 

0^. their own worth, a sense that they can have an effect on their ownTXves, 

a bejife'f that they need not always be victims. The human potential movonent, 

though originating amortg the more affluent, is now coming to see the strong 

• • ^ • 

contribution it can make to the problems of the most victimized parts of 

dur society. 



That there are a great many human capabilities tJiat remain undeveloped in 
"our culture has been suggested by a great -many thinkers: Carl Rogers, : 
David Riesman, 'Abraham Mas low, Margaret Mead,- to^ name only a few, Experi- 
mental work with educational and psychological methods to enable people to 
regularly use ^ore of their human capabilities begah 

at least as early as the lat^ 1940' s, with small group training experiences 
in interpersonal sensitivity for business executiv€is offered by the 
Natidhal Training Laboratories, 20 ;By the early 1960's there' was much wider 
experimentation, particularly on the West Coast, and today many would claim 
that we are on the verge of a rather radical culture transformation: "Holistic 
Healtii" was the subjec.t of a large ' conflfcnce recently held in Washington, 
•sponsored, by several of the National Institutes of Health; the "self-help" 




• literature ^occi4)ies a large section of nearly every bookstore; the Assofciation 
for Humanistic Psychology lists over 400 groxrth centers in the U.S.A;,;^^ .and 
jnany-(pU£erent colleges, universities, extension services, and community 
..colleges offer courses in the various theories and techniques , while sonfe' 
have *.dep4rtflients and degree programs a number of companies have cre^d-^ 
what can 'best be descriijpd as ''second generation" human potential programs 
Khich are readily available to the gener&l public Two years ago a 
bibliography of adaptations and applications ,of human potential techniques 
and theories to public school education contained over 1200 -references 

A different 'w^y ,to view the human potential moyement is to look at its 
underlying values .^v i would suggest there are four: . . 

i ^ . ^ 

1. Holism- -a view of the human organism as having a wide variety of different 

S;facets an4 abilities, and that we should encourage the develo^ent of all 

of these, in a balanced fashion, 'instead' of the overemphasis ojx a very 

' ' . . . ' 

few. capabilities (e.g., reading, cognitive abilitx^ . ^ ^ * 

'2. Self -respdnsibility- -the notion that individuals are largely responsible 

* «r • 

for the way they.viev and act upon their own rea.lity, and that oftefi they 
can through changing the way they view themselv^l ^substantially improve 

/.^ their own'lives. <ln education, this is seen as 'radical in^Jrovement in . 

I student motivation , and the moreSfe^ective educational applications of the 
human potential movement appear' to h^ve'^the^ critical power of improving 
the motivation of students to learn. v . ^ 

3, Self- knowledge- -the development of the knowledge of a persoji about 

• ' . * ' \ 

. his or her inner self, to go with l^nowledge of the external world: 

Effective education has always demanded^ that knowledge of t^e objective - 



world connect in some w^y vith the personal experience p£ tKe learnet or 
the.leamiiT| was of little value or' utility,' Thrpugh the deliberate ' \ 
/ use of sOTi^:*o£ the human potential exercises,, people, become'skilled, at*' • 
~ making personal sense out of what they learn. ^ I * * • ^ . 

4. Higher levels of 'development- -the belief that people are capable o£ literally 
, tr^^^d^ themselves , so that they are able to^use miich more, of their 
ci^pacities in an integrated way. Abraham Maslow, coined the p*hrase "self- 
actualx^ed:'' for such people. ^ \ » . . t ^ 

Educational experiences are in use now aimed at each of these four values > 
or goals. While the raftge is extensive,' a brief review of some of the edu- - 
^cational e3q)eriences''wiM probably be informative:^^ " 

T^ie Physical Self , ' . . ' ' ' " . , 

n this category there are developmentj^ of many new and different forms of ^ 
exercise. ''New Games'* which stress 'cooperation, trust,, and fisi, rather 
than competition and winning; and exercises to -become more aware of the 
different senses. * * * . » • 

J Relaxation * . 

. In-^tJiis category are many different methods for calming the mind, and body 
and focusing it^on the learning tasks. A particularly well-knpwn popular 
approach is the use of biofeedback. ' * , . 




Movanpnt and Dance . > . « 

llere We find many approaches to preserving and encouraging other means of 
expression that those usually -found inr schools, through the use of folk 
dances and other movement training. 

• , . '18' . \' • • 



These appear 



Self-concept ard Valued Clarification 

'■ ' • i * ' ' ' ■ ' 

Various" approaches' are iemployed in this category to 'engender in students a 

r • * ' ^ ■ - .\ 

sense of belonging, a ^ense of competence, and a sense of being wortl^hile. 




fopn the* basis for a healthy motiv'ation in life. 



Fantasy and Bnagi-nation ... 
It has been. found that- through the deliberate use of a', childr's natural 
ability to 5lnag3jte-a|d fantasize, much more rapid leampig of many Of the 
traditional} school, subjects can =take place. ^flImer6us Exercises employ this. 



basic idea. 



Explcted ^Results 



While the "back-tQ-basics" movement dominates much Federal Uiinking about 



educational policy, it represents in any large sense a partioirarly con- f 
stticted en5)hasis. In any 'reasonable view of the kind of society this 
generation' of children will face, an .eighth grade reading ' level and the • 
abflity'to do simple writing' and mathematics does "not approach adeq.uate _ 
' preparation.' This is not to down play the iinportance of reading or cognitive 
skills. Rather, .research* suggests that a balanced development of the full,* • 



r&nge^of human capabilities improves reading and cognitive learning. . ^ 

Irt a scattered and unorganized way much of the educational iftethodblogy has 
already- been developed to bring- about far faster learning to far higher 
• levels of competence, in a far wider range of outcomes; an/ to ^ive that 
learning more pergonal meaning than anything done 'at present. These methqds 

are also not elitist. Th6y have in a great mai^ cases beeri developei through 

' -^-^ ' ' . ' \' ' i. " \"' 

wrk with inner city, youth, for whom «o other educational approaches appear^to 



Viiork. 



Link '.to Economic Policy ' • . ' 
Z — • ■ ■ . . ' • 

Ihe 'quality of feducation has a direct economic link. If we allow a generation 
of children to be educated in a way inappropriate to* the reasonable demands 
of the future,, we face the econqmic consequences of a great many^disfunctipnal 
j^eople, and; the economic costs of additional educatiqn, trailiing, or services. ,^ 

On" the dt'her hand there has long been concern 'that we could have an over- 
educated population so that we caimot create jofts * , " 

;Caraliensurate with -the level of education. In a vifew of education that equates 

coirtpletiqn of a certaiu nipber of years Of school wi'^h entitlement to a certain 

* " ' 1" . ' ' 

'^type of job;, this might fefe ^true. Ilowever, in a fom of education that em- 
phasizes personal motivation and persona^ initiative, this is less likely 

^ to be so. Economic policy would in ~the" latter cas'b be oriented toward, providing 
incentives and support for people taking initiative. The encouragement 6f 

, entrepreneurial activities *has always had ^a'^gf 6at deal lof success in the* ' 
U.S., and it would be in this direction that I would enfcoui*age* th^ JEG to "^o^^- 

, ■ ■ ' . . . ' . ^ 

* Conclusion ' ^ . . . < • , 

In conclusion I would like to raise -four questions which are suggested by 
this testimony: . , -, ^ 

* 1."" ' -^Z ^ ^ , 

1. Can we manage the declineijfpf - the school age population so as to bring- 
_about a much more integrated set of linkages between schools and the 
b^hex educational* mechanisms in the culture? , ^ , 

Can we* preserve the advantages of sm'allness and ruralness, indeed even 
releam the^ advantages of smallness ^ih our urban areas, while also 4 ;. 
providing 'j'obs and, 'ai fully satisfying life tb our. citizens? . ^ 



5. Can we manage the technol3|icai revolution in informatibn. and communic?ition 

to' create a more human and humafie world, rather than one more depersonal- 
' / ized?, " ' . • • ^ 

4. C|n we find^^ys to suppdrt * the .development » of the iinneij^liuman being to 
^^alancfe our incredible capacity to-develop the outer world? 

■ . ^, • . .- • 

I fiave littl? doubt th^t we must develoiAzays for people to look inward, 
to develop a strong enough sens^ of themselves that they will remain the ^ 
m^teYs of technology j| that they will Xt succumb *oteie sense of powerlessness 
aiibmie, alienation-j an4 yictimizatior/ that so pervades •the culture* In spite 
of the promise it carries for resolmng many of these pro^ ems, there has 
been almost no -research support for < the* human potent ial>movement, Ipt alone 
any support for applications, of tWe methods and techniques to our more 
pressing problems » There should /be' a substantial amount.' • * » , 

Economic policy has got to'^be linked^o' the quality of life and life 

satisfactioi) of -human beings, mxis doe;5 hot mean, in my view, a retreat 

\ - // * ' % 

'from technology;' Voluntary smplicity will probably never appeal tp a 
great many people. But it^qes mean a^concero. about the i^uman qualities 
Of ^our economic policies, did that requires incefttives for human beings • 
to develop morq than their material desires. . \ ' 



Thank you. , *. • . 

• • . ■ , • ■ . r- 
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